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ABSTRACT
Background Adolescence is a recognised period of
physical activity decline, particularly among low-income
communities. We report the 12-month (midpoint) effects
of a 2-year multicomponent physical activity intervention
implemented in disadvantaged secondary schools.
Methods A cluster randomised trial was undertaken in
10 secondary schools located in disadvantaged areas in
New South Wales, Australia. Students in Grade 7 were
recruited, with follow-up in Grade 8. The intervention
was guided by socioecological theory and included seven
physical activity strategies, and six implementation
adoption strategies. The primary outcome was mean
minutes of moderate-to-vigorous physical activity (MVPA)
per day assessed using Actigraph GT3X accelerometers.
Outcome data were analysed using repeated measures
linear mixed models.
Results At baseline, 1150 (93%) students participated
in the data collection (mean age 12 years, 48% boys)
and 1050 (79%) students participated at 12-month
follow-up. By the 12-month follow-up, the six
implementation adoption strategies had been used to
support schools to deliver four of the seven physical
activity elements. There was a significant group-by-time
interaction for mean minutes of MVPA per day in favour
of the intervention group (adjusted difference between
groups at follow-up=3.85 min, 95% CI (0.79 to 6.91),
p≤0.01), including significantly more vigorous physical
activity (2.45 min, p≤0.01), equating to 27 min more
MVPA per week.
Summary At 12-month follow-up, the intervention had
reduced the decline in physical activity among adolescents
from disadvantaged schools. The intervention may assist
students to meet physical activity guidelines.

BACKGROUND
Participation in adequate physical activity has
numerous physical and psychological health bene-
fits.1 Despite this, the proportion of adolescents
who are adequately active is consistently low, with
as few as 20% meeting physical activity guidelines
of 60 min MVPA per day.2 International data indi-
cate a significant inverse association between phys-
ical activity and socioeconomic status (SES), with
adolescents from disadvantaged backgrounds
experiencing a steeper decline in physical activity.3 4

As physical inactivity tends to track into adulthood,
reducing this decline is a public health priority.5

Schools provide access to almost all adolescents
over extended periods of time.6–8 Schools have
qualified staff such as physical education (PE) tea-
chers, resources including sporting equipment and
facilities, and a mandate to implement curriculum
that promotes physical activity.8 Based on a number
of systematic reviews,9–12 there is evidence that
school-based interventions are effective in increas-
ing the proportion of students who are physically
active, the length of time spent being active, and
student fitness levels.9 10 13 14 However, such evi-
dence is primarily focused on children of elemen-
tary school age (5–12 years), with very few studies
focusing on adolescents.9

Systematic reviews of physical activity interven-
tions for children and adolescents9–12 conclude that
interventions were more likely to be successful if
they were multicomponent, longer in duration and
based on theory.9 10 Such reviews recommended
that future trials include the use of an objective
measure of physical activity, measurement of total
daily physical activity, use clear intervention imple-
mentation strategies, focus on low-socioeconomic
groups, focus on interventions targeting adolescents,
have an intervention duration spanning greater than
12 months, and employ longer follow-up.
Of the fourteen interventions targeting school-

based physical activity in adolescents, only five
studies have specifically targeted disadvantaged sec-
ondary school students. Of these, three have tested
single sex interventions, and the studies did not dem-
onstrate a positive intervention effect on physical
activity.16–18 The two remaining intervention trials
both used an objective measure of physical activity
and were able to demonstrate an intervention effect.
However, both interventions were of short duration,
17 weeks19 and 6 months, respectively.20

Given the limited number of effective interven-
tions targeting greater physical activity among adoles-
cents from disadvantaged backgrounds, the primary
aim of this study was to report on the 12-month,
mid-intervention impact of a 2-year multicomponent
physical activity intervention implemented in disad-
vantaged secondary schools, which aimed to reduce
the decline in physical activity associated with adoles-
cence. Subgroup analyses for sex, baseline weight
status and baseline activity level are also reported.
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METHODS
Study design and setting
The Physical Activity 4 Everyone (PA4E1) study was a multi-
component school-based cluster randomised trial with study
assessments conducted at baseline, 12 months (mid-
intervention) and 24 months. The trial was conducted in three
local government areas (Hunter, Central Coast and Mid-North
Coast) in the state of New South Wales (NSW), Australia. The
regions have lower average indices of socioeconomic status than
the state.21 The trial was registered with the Australian New
Zealand Clinical Trials Registry (ACTRN1261200038287) and
approved by the Hunter New England Area Human Research
Ethics Committee (11/03/16/4.0), and University of Newcastle
Human Research Ethics Committee (H-2011-0210). A trial
protocol has been published elsewhere.21 The study adheres to
the Consolidated Standards of Reporting Trials (CONSORT)
guidelines (http://www.consort-statement.org).

Participants and recruitment
Secondary schools
The Socioeconomic Indexes for Areas (SEIFA) of relative socio-
economic disadvantage were used to identify eligible secondary
schools.21 The SEIFA (scale: 1=lowest to 10=highest) sum-
marises the characteristics of people and households within an
area and is based on postcode. Secondary schools were consid-
ered eligible if they met the following criteria: Government and
Catholic schools; schools with a SEIFA score of 5 or less
(bottom 50% of NSW)22; between 120 and 200 year 7 students
(to meet sample size requirements); and were not participating
in other physical activity intervention studies. Recruitment of
schools occurred from October to December 2011. An invita-
tion to participate was sent to the first 10 randomly selected
schools. Thirteen schools were approached to obtain a sample
of 10 schools.

Students
All students in Grade 7 (first year of secondary school) at par-
ticipating schools were invited to take part via an information
package sent to their parents. Parental consent was obtained via
returned consent form. If a consent form was not obtained,
parents were contacted via telephone and asked to provide
consent.

Teachers
All PE teachers at intervention schools were invited to complete
a pen and paper survey. Consent was obtained via return survey.

Randomisation and allocation
Randomisation and allocation of schools to the intervention or
control group occurred after baseline data collection. Using
block randomisation (1:1 ratio), schools were allocated based on
a random number function in Microsoft Excel. Schools were
randomly allocated to receive either a multicomponent interven-
tion that was implemented during school terms and started after
baseline data collection in June 2012, or to a control group.

Intervention and comparison
The 24-month PA4E1 intervention was designed as a multicom-
ponent school-based programme guided by social cognitive23

and social-ecological theories.24 The strategies implemented in
the intervention addressed the domains of the WHO’s Health
Promoting Schools framework targeting the curriculum, school
environment and community.15 25–28

The intervention comprised seven physical activity strategies
to be implemented in a staged fashion over the intervention
period (see figure 1 for strategies and the standards set to be
achieved for each). The strategies were: ‘Formal Curriculum’—

(1) teaching strategies to maximise activity in PE lessons, includ-
ing pedometer-based lessons,29 (2) development of individual

Figure 1 Intervention delivery baseline to 12-month follow-up.
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student physical activity plans, (3) enhanced school sport for
all students (to be delivered in Grade (8);20 30 ‘School Ethos
and Environment’—(4) school physical activity policies, (5)
offering physical activity in school breaks (lunch and recess);
‘Partnerships and Services’—(6) linking schools to community
physical activity providers, (7) parent engagement. By 12-month
follow-up, implementation duration within intervention schools
ranged from two to three school terms (each term was 10 weeks
in duration). Implementation of four of the seven physical activ-
ity strategies started (strategies 1, 2, 5, 7 above).

Figure 1 summarises the physical activity strategies delivered,
the adoption strategies used to facilitate their delivery and the
desired standard and dose delivered within the first 12 months
of the intervention period. In the first 12-month period, two
curriculum-based strategies started, including teaching strategies
to maximise activity in PE and the development of individua-
lised student physical activity plans. To facilitate adoption, PE
teachers were provided training on strategies to maximise phys-
ical activity in PE, prompted by the change agent to teach
pedometer-based lessons and support students to complete per-
sonalised physical activity plans, were given resources (such as
templates and instructions for use) to support students in devel-
oping personal activity plans, and given feedback on activity
levels in PE based on SOFITobservations. One strategy targeting
the school ethos and environment started within the first
12-month period. Offering physical activity in school breaks
(lunch and/or recess) started in each school twice per week.
Schools were provided equipment, including a variety of balls,
hoops and ropes in a secure locked box to facilitate the start of
these activities. The final strategy to start within the first
12-month period focused on parent engagement, whereby hard
copy newsletters and websites were used to provide parents
with updates in the programme being implemented at school
plus articles about ways to support students to be active outside
of the school. To facilitate the adoption of these physical activity
strategies, schools established committees to oversee the changes
and were provided with feedback reports outlining the schools
progress towards programme adoption at the end of each term.
Meetings were held with school executives, PE teachers and the
school change agent to communicate the content of each feed-
back report.

Comparison
Schools allocated to the control group participated in the meas-
urement components of the study only. They were asked to con-
tinue with their usual physical activity practices, including time
table-based Health and Physical Education lessons, school sport,
breaks for recess and lunch and any scheduled professional
development for teachers.

Data collection procedures
Data collection was undertaken by trained research assistants,
blinded to group allocation. Baseline data were collected from
March to June 2012, and 12-month follow-up data (mid-
intervention) data collected from the same cohort of students
12 months later in March–June 2013. The average duration
between baseline and follow-up measurements for all schools
was 12 months.

Measures
Outcome measures: physical activity levels
Physical activity was measured using accelerometers (Actigraph
GT3X+ and GT3X models).31–33 Mean minutes of MVPA per
day was the primary outcome. Additional outcome measures

included: (1) percentage of time spent in MVPA per day (calcu-
lated to adjust for individual wear time), (2) mean minutes per
day and percentage wear time for moderate physical activity, (3)
mean minutes per day and percentage of wear time in vigorous
physical activity, (4) accelerometer counts per minute (CPM).
Counts were collected in 15 s epochs and CPM calculated by
dividing the total counts per day by the minutes of wear time.
The proportion of students meeting physical activity guidelines
of 60 min of MVPA/day has also been reported.

Accelerometers and instructions for use were distributed to
students within class time when students also completed an
online survey and had anthropometric measures taken. Students
were requested to wear the accelerometer over the right hip
during waking hours for seven consecutive days. Student and
parent mobile numbers were collected via the consent form, and
these were used to text daily reminders to wear the accelerom-
eter. Student data were included in the analysis if the accelerom-
eter was worn for ≥600 min on ≥3 days.34 Non-wear time was
defined as 30 min of consecutive zeros.35 The Everson cut-
points were used to categorise different intensities of physical
activity.36

Anthropometric data
Student anthropometric data, including height, weight (used to
calculate body mass index (BMI)) and waist circumference was
collected in duplicate using the International Society for the
Advancement of Kinanthropometry (ISAK) procedures.37

Weight was measured in light clothing without shoes using a
portable digital scale (Model no. UC-321PC, A&D Company
Ltd., Tokyo, Japan) to the nearest 0.1 kg. Height was recorded
to the nearest 0.1 cm using a portable stadiometer (Model no.
PE087, Mentone Educational Centre, Australia). Weight status
(BMI) was determined using International Obesity Taskforce
definitions.38 Waist measurement was taken at the narrowest
point between the inferior rib border and the iliac crest, using a
flexible but inelastic tape measure. Waist circumference was
recorded to the nearest 0.1 cm.

Student characteristics
Students completed an online survey that assessed student socio-
demographic characteristics, including age, sex, Aboriginal or
Torres Strait Islander status, and postcode of residence. The
online survey also included other measures that were not
included in the current paper (eg, physical activity mediators).

Process measures
A process evaluation was conducted to determine if the inter-
vention was delivered (fidelity) and received (reach) as intended.
At the 12-month follow-up, PE teachers completed a pen and
paper survey that assessed intervention fidelity by asking about
delivery of three physical activity strategies; implementing
pedometer-based PE lessons and termly student physical activity
plans with their classes, and whether the school offered recess
and/or lunch activities. The school change agent also retained
records of intervention implementation at each school. These
records were used to determine if programme strategies were
implemented to the desired standard outlined in figure 1. This
included records of lessons in which pedometers had been used,
personal PA plans developed by students, recess and/or lunch
physical activities run at each school, and information in news-
letters. Students in the intervention group completed online
survey items at 12- month follow-up that aimed to assess the
reach of three intervention strategies: pedometer-based PE
lessons, termly physical activity plans, and availability of recess
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and/ or lunch activities. The school change agent also kept
records of the adoption strategies implemented by schools,
including committee meetings held, teacher training attendance,
equipment/resources received by schools and prompts sent to
teachers.

Sample size calculations
Based on an estimate of 120 students per school and 50% of
year 7 students consenting, it was estimated each school should
yield at least 60 students, providing at least 300 students per
group.39 40 Based on 65% of the cohort providing usable data
at 24-month follow-up, it was estimated that there would be at
least 195 students per group at follow-up.41 Previous studies
were used to estimate the SD of mean daily minutes MVPA per
group (17.1)42 and the intraclass correlation coefficient (ICC;
0.01).43 After adjustment for the design effect of 1.38, the
effective sample size was estimated to be at least 141 students
per group. With this sample size, 80% power and an α level of
0.05, the study was able to detect a difference in the mean daily
MVPA between intervention and control students of ±5.73 min
at follow-up.

Statistical analysis
All analyses were conducted using SAS V.9.2 (SAS Institute Inc,
Cary, North Carolina, USA). Summary statistics were created for
the variables of interest (student sex, age, aboriginality, height,
weight, BMI, activity level, SES) and accelerometer wear time.
T tests were used to determine if students who provided data at
12-month follow-up differed to those that only provided base-
line data on the following characteristics—sex, baseline age,
weight status and physical activity level. Significance levels were
set at p≤0.05.

Physical activity change
Analyses followed intention-to-treat principles. Analysis of the
primary outcome (minutes of MVPA/day), and of the additional
physical activity outcome variables (% of wear time spent in
MVPA/ day; mean minutes and % wear time in moderate phys-
ical activity and vigorous physical activity and accelerometer
CPM) were facilitated through a linear mixed model (LMM).
These statistical models are preferable as they are robust to the
biases of missing data.44 A three-level hierarchical model was
used to capture the correlations in the data with random inter-
cepts for repeated measures (level-1) on individuals (level-2) and
clustering within schools (level-3). LMM analysis was used to
determine whether the change in physical activity between inter-
vention and control groups differed significantly after 12
months, assessed through an interaction term between group
(intervention vs control) and time (baseline vs follow-up). The
data were analysed assuming data were ‘missing at random’.
Descriptive statistics were used to describe the proportion of
students in each group meeting the physical activity guidelines
of 60 min MVPA per day.

Subgroups analyses
Sex, baseline weight status and baseline activity level were the
variables chosen a priori as these are common moderators of
energy balance interventions.45 Students’ baseline BMI were
categorised into two groups: ‘underweight/healthy weight’ and
‘overweight/obese’ based on the Cole cut-points.38 Baseline
student activity level was categorised as those who obtained
60 min or more of MVPA per day (meeting the guidelines), and
those with less than 60 min of MVPA each day (not meeting the
physical activity guidelines). We included moderator interaction

terms in the above LMM separately for all potential moderators
and presented the results by mediator subgroup if the test for
three-way interaction term (group×time×moderator) was sig-
nificant at the liberal 20% threshold.46

Process measures
χ2 Square analyses were used to assess whether student
responses to process variables differed by student subgroups of
sex, baseline physical activity level and baseline weight status
(p=0.05).

RESULTS
Sample
Ten schools were recruited to the study, which included four
Government and one Catholic secondary school in the interven-
tion group and control group. Thirty-three PE teachers (100%)
in intervention schools completed the pen and paper survey.
Parental consent was received from 1233 of the 1468 (84%)
year 7 students. Figure 2 outlines the flow of participants from
recruitment to 12-month follow-up. Baseline characteristics of
the 1150 students who wore an accelerometer (93% of those
with parental consent) are outlined in table 1.

At baseline, 78% of those students who wore an accelerom-
eter provided at least three days of valid accelerometer data
(965/1150). At 12-month follow-up, 1050 students wore an
accelerometer and 61% of these students provided at least
3 days of valid accelerometer data (643/1050). We found base-
line weight and age were predictive of drop out at 12 months,
with higher BMI and younger students more likely to drop out
(p=≤0.001 and p=≤0.001, respectively). A sensitivity analysis
was conducted on the main outcome, adjusting for baseline
weight and age, with minimal difference in the result detected;
therefore, unadjusted results are presented.

Individual level physical activity changes
Physical activity outcomes from baseline to 12-month follow-up
are presented in table 2. At 12-month follow-up, students in
the intervention group participated in statistically significant
more minutes per day of MVPA than students in the
control group (adjusted difference=3.85 min (0.79 to 6.91),
p=0.01).

The intervention group spent significantly more time in vigor-
ous activity each day (adjusted difference=2.45 min (0.90 to
4.00), p=≤0.01), but not moderate physical activity. The
percent time spent in MVPA (0.5% (0.11 to 0.90)) and vigorous
activity (0.3%) (0.12 to 0.52)) also differed significantly
between groups at 12 month follow-up (p=0.01 and p=≤0.01,
respectively) in favour of the intervention group. Mean acceler-
ometer CPM was significantly different between groups at
12-month follow-up in favour of the intervention group (31.02
CPM, (9.05 to 53.00), p=0.01). The proportion of students
meeting the physical activity guidelines were 33% at baseline
and 34% at 12-month follow-up in the intervention group, and
34% at baseline and 28% at 12-month follow-up in the control
group.

Changes in physical activity from baseline to follow-up
across subgroups (sex, baseline weight status and baseline
activity level)
The subgroup interaction term indicated time by intervention
effects that differed by subgroup for each variable: sex
(p≤0.01), baseline weight status (p=≤0.01) and baseline phys-
ical activity status (p=≤0.01); therefore subgroup analyses were
progressed for each. The 12-month physical activity analyses by
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Figure 2 CONSORT flow chart describing progress of participants through the study.
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subgroup are reported in table 3. A greater effect was observed
in male students in the intervention group compared with the
control group on mean minutes of MVPA per day (6.47 min
(1.24 to 12.95), p=0.02) and percentage of wear time spent in
MVPA (0.9%, p=0.02). No significant differences between
groups for females were observed at 12-month follow-up. There

were no detected differences between intervention and control
based on weight status or activity level detected.

Process measures
Table 4 outlines process evaluation data collected from teachers
and students at 12-month follow-up. At 12-month follow-up,
95.5% of teachers reported using pedometers to increase activ-
ity levels in PE, 70.3% reported incorporating student personal
physical activity plans each term and providing feedback to stu-
dents on these plans, and 75% reported the school offered orga-
nised physical activity at recess and/or lunchtimes, at least twice
per week. The school change agent records showed that all
schools had started use of the pedometers in PE classes, with
four of the five schools (80%) using them with the desired fre-
quency (figure 1). Similarly, while all schools had administered
student physical activity plans at least once, three (60%) had
administered these as per the desired termly standard (2 or 3
per student). All schools had implemented recess and/or lunch
activities at least once per week, and four (80%) had these
implemented at least twice per week. All schools had provided
parents with additional information regarding physical activity
via newsletters and the school website with the requested termly
frequency.

At 12-month follow-up, 92.7% of students reported being
offered pedometer-based PE lessons at least twice per term,
51.6% reported completing a personal physical activity plan at
least once, and 55.8% reported that the school offered orga-
nised physical activity at recess and/or lunch. When the results
were compared for male and female students, and for students
grouped according to baseline weight and physical activity
status, the only statistically significant difference was that male
students were more likely than female students to report the
school offered recess and/or lunch physical activities (61.5% vs
50.9% (p=0.03); table 4).

The adoption strategies outlined in figure 1 were being used
consistently in all intervention schools. All schools had formed
committees to oversee the implementation of physical activity
strategies and had at least 2–3 meetings; the school change
agent attended each school for 1 day per week and all schools
had at least one staff member attend the professional develop-
ment (range 1–4 staff ). The school change agent sent weekly
prompts to PE teachers encouraging pedometer-based PE
lessons and completion of student physical activity plans.
A range of equipment to facilitate recess and/or lunch activities
and a storage box were delivered to each school, and feedback

Table 1 PA4E1 sample characteristics at baseline

Characteristic
Intervention
group

Control
group

Number/total participants 645 505
Boys* 290 239
Girls* 317 254

3 vld days 524 435
Mean age (years) 12.0 12.0
Aboriginal and/or Torres Strait Islander (%) 5.3 7.8
Height, (mean m) 157.1 156.8
Weight, (mean kg) 49.3 50.0
Student BMI category, (%)
Underweight/healthy weight
All students 77.5% 74.0%
Boys 78.3% 74.4%
Girls 77.2% 73.7%

Overweight/obese
All students 21.8% 26.0%
Boys 21.9% 24.4%
Girls 22.9% 26.9%

Student activity level
Active (≥60 min MVPA/day)
All students 33% 33%
Boys 50% 42%
Girls 48% 40%

Low active (<60 min MVPA/day)
All students 67% 67%
Boys 50% 58%
Girls 52% 60%

Socioeconomic status
Low SES 57.8% 61%

Accelerometer wear time
Mean minutes per day 793.6 804.6

*Does not add to total students (n=645) due to 38 students having gender missing.
BMI, body mass index; MVPA, moderate-to-vigorous physical activity; PA4E1,
Physical Activity 4 Everyone; SES, socioeconomic status.

Table 2 Changes in physical activity from baseline to 12-month follow-up (minutes MVPA, % wear time in MVPA, % meeting PA Guidelines)

Outcome

Intervention Control Intervention-Control
Group×time
p value

BASELINE
(n=524)

MIDPOINT
(n=352) p Value

BASELINE
(n=435)

MIDPOINT
(n=288) p Value

Adjusted difference between
treatment group (95% CI)

Minutes of physical activity (mean min/day)
Total MVPA 53.3 54.2 0.55 53.6 50.8 0.07 3.85 (0.79 to 6.91) 0.01*
Vigorous activity 16.6 18.0 0.07 16.9 16.2 0.37 2.45 (0.90 to 4.00) 0.002
Moderate activity 36.7 36.2 0.52 36.7 34.6 0.02 1.41 (−0.50 to 3.33) 0.15
Counts per minute 482.2 476.2 0.58 486.1 452.3 0.002 31.02 (9.05 to 53.00) 0.01

Percentage of wear time
Percentage MVPA 6.7 6.9 0.44 6.7 6.4 0.10 0.50 (0.11 to 0.90) 0.01
Percentage vigorous 2.1 2.3 0.05 2.1 2.0 0.40 0.32 (0.12 to 0.52) 0.001
Percentage moderate 4.6 4.6 0.70 4.6 4.4 0.04 0.18 (−0.06 to 0.43) 0.15
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reports outlining progress against each strategy were delivered
and discussed with school executives and the head PE teacher at
the end of each school term.

DISCUSSION
We report the 12-month mid-intervention findings from a multi-
component physical activity intervention implemented in disad-
vantaged secondary schools. At 12-month follow-up, students
attending intervention schools participated in nearly 4 min more
MVPA per day than control group students. To some readers,

this may not sound like a clinically meaningful difference.
However, it represents 27 min more of MVPA over the course
of a week.

Small, but clinically significant effect at 1 year
Research in children and adolescents has identified a dose–
response relationship between the total volume of MVPA and a
reduction in cardiometabolic risk; therefore, any increase in
MVPA has public health benefit.47 Students in the intervention
group participated in significantly more vigorous activity and

Table 3 Changes in physical activity from baseline to follow-up (12 months) by subgroup (gender, weight status at baseline and activity level
at baseline) (Mean minutes of MVPA per day, % wear time in MVPA, % meeting physical activity guidelines)

Subgroups Outcome

Intervention Control Intervention-Control
Group×
time p value

BASELINE
(n=524)

MIDPOINT
(n=352)

p
Value

BASELINE
(n=435)

MIDPOINT
(n=288)

p
Value

Adjusted difference between
treatment group (95% CI)

Gender
Males MVPA (min per day) 62.7 (22.54) 66.3 (27.19) 0.17 59.4 (23.32) 56.6 (19.81) 0.27 6.47 (−1.84 to 14.78) 0.02*

Percentage of wear
time in MVPA

8.0 (2.89) 8.5 (3.72) 0.19 7.5 (2.88) 7.2 (2.57) 0.34 0.90 (−0.13 to 1.93) 0.02*

Females MVPA (min per day) 46.6 (16.45) 45.7 (15.50) 0.55 48.9 (17.63) 45.8 (17.71) 0.09 −0.94 (−5.62 to 3.74) 0.35
Percentage of wear
time in MVPA

5.8 (2.06) 5.8 (1.98) 0.74 6.1 (2.21) 5.7 (2.17) 0.14 −0.06 (−0.55 to 0.42) 0.34

Weight status at baseline
Underweight/
healthy weight

MVPA (min per day) 54.9 (21.83) 54.9 (21.98) 0.98 55.4 (21.72) 53.1 (19.22) 0.25 1.82 (−4.22 to 7.87) 0.10
Percentage of wear
time in MVPA

6.9 (2.84) 6.9 (2.89) 0.95 6.9 (2.71) 6.7 (2.48) 0.52 0.28 (−0.39 to 0.95) 0.25

Overweight/obese MVPA (min per day) 49.8 (17.82) 50.3 (21.23) 0.88 49.3 (19.47) 44.7 (15.68) 0.12 1.74 (−5.80 to 9.29) 0.29
Per centage of wear
time in MVPA

6.2 (2.07) 6.4 (2.79) 0.63 6.2 (2.49) 5.5 (1.88) 0.07 0.28 (−0.57 to 1.12) 0.14

Activity level at baseline
Active MVPA (min per day) 76.9 (16.70) 78.7 (21.06) 0.43 77.1 (15.49) 75.4 (13.52) 0.41 4.54 (−1.22 to 10.30) 0.12

Percentage of wear
time in MVPA

9.6 (2.31) 10.1 (2.97) 0.16 9.5 (2.11) 9.3 (1.89) 0.65 0.64 (−0.15 to 1.44) 0.11

Inactive MVPA (min per day) 41.9 (10.80) 41.7 (11.50) 0.77 41.5 (10.67) 41.2 (11.55) 0.77 −0.21 (−2.42 to 1.99) 0.85
Per centage of wear
time in MVPA

5.4 (1.44) 5.3 (1.54) 0.53 5.3 (1.49) 5.2 (1.52) 0.71 −0.04 (−0.34 to 0.26) 0.81

MVPA, moderate-to-vigorous physical activity.

Table 4 Intervention fidelity and reach at 12-months follow-up

Process measure category

Physical activity strategies implemented from baseline—12-month follow-up

Formal curriculum School ethos & environment
Active PE lessons (%) Personal physical activity plans (%) Recess and lunchtime activity (%)

Fidelity (teacher report n=33) 95.5* 70.3† 75.0‡
Reach (student report n=600)
All students 92.7§ 51.6¶ 55.8**

Student sex
Female students 93.2 49.6 50.9*
Male students 95.0 54.0 61.5*

Student activity level
Active students 96.3 56.8 59.9
Inactive students 93.6 47.8 52.6

Student weight status
Healthy weight students 95.3 50.3 55.5
Overweight/obese students 94.4 52.8 56.2

*Teacher reports conducting pedometer-based lessons.
†Teacher reports assisting student complete a personal PA plan each school term.
‡School reports running recess and/or lunch activities.
§Students recall using pedometers in PE.
¶Students recall completing personal physical activity plans.
**Students recall having organised recess and/or lunchtime physical activities available.
PA, physical activity; PE, physical education.
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spent a greater proportion of time in MVPA and vigorous activ-
ity each day. We suggest that this magnitude of change in phys-
ical activity, particularly the increase in vigorous activity, is
clinically meaningful, and may facilitate the prevention of
chronic disease such as type 2 diabetes and obesity.48–50

The results displayed at 12 months extend the results
described in a meta-analysis of physical activity interventions in
children and adolescents;51 however, most interventions focus
on children and few on adolescents. As a result, the effect size
seems larger than other school-based interventions targeting
adolescents. Of the interventions targeting adolescents that
have been effective,19 20 52–54 two studies published mid-
intervention findings, both of which showed no significant
intervention effect.53 52 Other school-based interventions tar-
geting adolescents demonstrated positive postintervention find-
ings in favour of the intervention group, with effect sizes
ranging from 1.9 min of MVPA per day after 2 years of inter-
vention in the TAAG study,53 3.5 min MVPA per day for males
only in the 2-year study by Haerens et al,52 and 50 accelerom-
eter CPM after the 20-month Health in Adolescence study
(HEIA).54

More recently, three interventions16–18 have specifically tar-
geted adolescents from lower socioeconomic backgrounds;
however, none have shown a significant intervention effect on
MVPA. Given the challenges in conducting intervention
research targeting disadvantaged adolescents and schools, a
positive mid-intervention effect demonstrates potential to inter-
vene with this target group.

Innovations in this study
The PA4E1 intervention differed from previous trials as it
focused on students attending schools located in disadvantaged
areas, targeted the whole school community while incorporat-
ing strategies to engage low-active students. In addition, the
PA4E1 intervention was longer in duration, and included a
school change agent position within a set of clear adoption
strategies. Including explicit implementation strategies, as
recommended in systematic reviews,10 15 may explain our posi-
tive findings.

In particular, the change agent, someone located within the
school 1 day per week to support schools in implementing the
physical activity strategies (not to deliver them) is novel. Schools
often report time and demanding workloads as barriers to
implementing intervention strategies.55–57 The addition of a
change agent aims to overcome these barriers, and maximise
intervention reach and fidelity. The addition of a further three
physical activity strategies to the PA4E1 intervention in the
second phase of intervention, may enhance the likelihood of
sustained success. Systematic reviews have concluded that study
duration, study size and positive mid-intervention results are
associated with a significant intervention effect at follow-up.51

Limitations
As subgroup analyses were exploratory due to limited power,
results should be seen as suggestive and interpreted with
caution. At 12-month follow-up, the results were only statistic-
ally significant for boys—the intervention appeared to be effect-
ive for male students, but there was no significant effect among
females. These results are in contrast to a systematic review by
Yildirim45 finding girls responded better to interventions than
boys. If our midpoint assessment holds true, it would have

heath implications as female students who participate in less
MVPA per day are less likely to achieve the daily physical activ-
ity guidelines and reduce their activity throughout adolescence
at a faster rate.58

Although programme records showed that recess and lunch
activities were offered in all intervention schools, girls were
less likely to report that their school offered organised recess
and lunchtime physical activities compared to boys; a substan-
tial proportion of both sexes were not aware of the activities.
As physical activity during recess and lunch has been reported
to contribute as much as 40% towards daily physical activity
recommendations,59 the introduction of recess and lunchtime
activities that are more evident to students, especially those
that appeal to girls, seems an important consideration for
future research. However, our mid-intervention results may
also indicate girls take longer to respond to interventions than
boys.

Strengths
The strengths of this study include the group randomised con-
trolled design, use of an objective measure of physical activity,
the focus on disadvantaged populations and the multicompo-
nent socioecological design. However, there are limitations.
Obtaining valid accelerometer data in this age group was chal-
lenging,60 as has been discussed elsewhere.61

Although a high proportion of students who participated in
baseline also participated at midpoint (84%), only 61% of the
baseline sample provided at least three days of valid data at
12 months. This decrease, however, seems consistent with other
studies for this target group.16 54 Lubans et al62 found that
although 79% to 85% of the baseline sample was retained after
12 months, only 53.5% of the sample of disadvantaged girls
provided three or more days of valid accelerometer data.
Similarly, only 64% of students in the HEIA study in Norway
provided useable accelerometer data at the 20-month postinter-
vention.54 Although accelerometers are considered the optimal
method for measuring physical activity, compliance to protocols
among the students, particularly disadvantaged students, has
been documented as a challenge.13 63 The study did not assess
maturation status, which is known to impact on physical activity
levels of adolescents.64

In summary, the mid-intervention effects of PA4E1 demon-
strates the potential to implement a multicomponent school-
based intervention in disadvantaged secondary schools. We will
report 24-month follow-up as that is the primary outcome of
the study.

What are the new finding?

▸ School-based physical activity interventions targeting
adolescents from disadvantaged schools are feasible and
can produce meaningful physical activity effects.

▸ Interventions with positive mid-intervention effects are more
likely to have significant effects at follow-up and therefore,
the Physical Activity 4 Everyone intervention shows
promising signs for impacting on physical activity levels of
disadvantaged adolescents.

▸ At mid-intervention, the intervention appears to be
impacting more on male students.
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How might it impact on clinical practice in the near future?

▸ Multicomponent school-based interventions that include
strategies across the domains of the socioecological
framework, such as increasing physical activity level in
physical education, recess and/or lunch activities and linking
with parents can improve physical activity levels of
disadvantaged adolescents.

▸ Intervention adoption strategies appear important
particularly in this setting/population.

Contributors JW, PJM, DRL, LC, LW and KG obtained funding for the research.
All authors contributed to developing the intervention and data collection protocols
and materials, and reviewing, editing, and approving the final version of the paper. All
authors accept full responsibility for, and have read and approved the final manuscript.

Funding This study is funded through the NSW Ministry of Health, Heath
Promotion Demonstration grant scheme. In kind support for the study is also
provided by the Hunter New England Local Health District. The project also received
infrastructure support from the Hunter Medical Research Institute (HMRI). The study
has been approved by the Hunter New England Human Research Ethics Committee
(Ref No. 11/03/16/4.05), University of Newcastle (Ref No. H-2011-0210), NSW
Department of Education and Communities (SERAP 2011111), Maitland Newcastle
Catholic School Diocese and Broken Bay Catholic School Diocese. Anthony Okely is
supported by a National Heart Foundation Career Development Fellowship.

Competing interests None declared.

Ethics approval Hunter New England Area Human Research Ethics Committee;
University of Newcastle Human Research Ethics Committee.

Provenance and peer review Not commissioned; externally peer reviewed.

Open Access This is an Open Access article distributed in accordance with the
Creative Commons Attribution Non Commercial (CC BY-NC 4.0) license, which
permits others to distribute, remix, adapt, build upon this work non-commercially,
and license their derivative works on different terms, provided the original work is
properly cited and the use is non-commercial. See: http://creativecommons.org/
licenses/by-nc/4.0/

REFERENCES
1 Lee IM, Shiroma EJ, Lobelo F, et al. Effect of physical inactivity on major

non-communicable diseases worldwide: an analysis of burden of disease and life
expectancy. Lancet 2012;380:219–29.

2 Hallal PC, Andersen LB, Bull FC, et al. Global physical activity levels: surveillance
progress, pitfalls, and prospects. Lancet 2012;380:247–57.

3 Borraccino A, Lemma P, Iannotti RJ, et al. Socioeconomic effects on meeting
physical activity guidelines: comparisons among 32 countries. Med Sci Sports Exerc
2009;41:749–56.

4 Drummond MDC, Dollman J, Abery L. Physical activity from early childhood to
adolescence: a literature review of issues and interventions in disadvantaged
populations. J Student Wellbeing 2010;4:17–31.

5 Telama R, Yang X, Viikari J, et al. Physical activity from childhood to adulthood:
a 21-year tracking study. Am J Prev Med 2005;28:267–73.

6 Statistics ABo. Schools, Australia, 2013. Secondary Schools, Australia, 2013 2013.
http://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/4221.0Main+Features12010

7 World Health Organization (WHO). Global strategy on diet, physical activity and
health. Geneva: World Health Organization, 2004.

8 Centers for Disease Control and Prevention. Comprehensive School Physical Activity
Programs: A Guide for Schools. Department of Health and Human Services. Atlanta,
Georgia: USA, 2013.

9 Dobbins M, Husson H, DeCorby K, et al. School-based physical activity programs for
promoting physical activity and fitness in children and adolescents aged 6 to 18.
Cochrane Database Syst Rev 2013;2:CD007651.

10 Kriemler S, Meyer U, Martin E, et al. Effect of school-based interventions on
physical activity and fitness in children and adolescents: a review of reviews and
systematic update. Br J Sports Med 2011;45:923–30.

11 Murillo Pardo B, Garcia Bengoechea E, Generelo Lanaspa E, et al. Promising
school-based strategies and intervention guidelines to increase physical activity of
adolescents. Health Educ Res 2013;28:523–38.

12 van Sluijs EM, McMinn AM, Griffin SJ. Effectiveness of interventions to promote
physical activity in children and adolescents: systematic review of controlled trials.
Br J Sports Med 2008;42:653–7.

13 Cohen KE, Morgan PJ, Plotnikoff RC, et al. Physical activity and skills intervention:
SCORES cluster randomized controlled trial. Med Sci Sports Exerc 2015;47:765–74.

14 McKay HA, Macdonald HM, Nettlefold L, et al. Action schools! BC implementation:
from efficacy to effectiveness to scale-up. Br J Sports Med 2015;49:210–18.

15 van Sluijs EM, McMinn AM, Griffin SJ. Effectiveness of interventions to promote
physical activity in children and adolescents: systematic review of controlled trials.
BMJ 2007;335:703.

16 Dewar DL, Morgan PJ, Plotnikoff RC, et al. The nutrition and enjoyable activity for
teen girls study: a cluster randomized controlled trial. Am J Prev Med
2013;45:313–17.

17 Casey MM, Harvey JT, Telford A, et al. Effectiveness of a school-community linked
program on physical activity levels and health-related quality of life for adolescent
girls. BMC Public Health 2014;14:649.

18 Smith JJ, Morgan PJ, Plotnikoff RC, et al. Smart-phone obesity prevention trial for
adolescent boys in low-income communities: the ATLAS RCT. Pediatrics 2014;134:
e723–31.

19 Wilson DK, Lee Van Horn M, Kitzman-Ulrich H, et al. Results of the “Active by
Choice Today” (ACT) randomized trial for increasing physical activity in low-income
and minority adolescents. Health Psychol 2011;30:463–71.

20 Lubans DR, Morgan PJ, Callister R, et al. Effects of integrating pedometers, parental
materials, and E-mail support within an extracurricular school sport intervention.
J Adolesc Health 2009;44:176–83.

21 Sutherland R, Campbell E, Lubans DR, et al. A cluster randomised trial of a
school-based intervention to prevent decline in adolescent physical activity levels:
study protocol for the ‘Physical Activity 4 Everyone’ trial. BMC Public Health
2013;13:57.

22 Australian Bureau of Statistics (ABS). Technical Paper:Census of Population and
Housing: Socio-Economic Indexes For Australia (SEIFA). Cat. no 2039.0.55.001.
Canberra; 2001.

23 Bandura A. Social foundations of thought and action: a social cognitive theory.
Englewood Cliffs: Prentice-Hall, Inc, 1986.

24 Green LW, Richard L, Potvin L. Ecological foundations of health promotion. Am J
Health Promot 1996;10:270–81.

25 Bandura A. Health promotion by social cognitive means. Health Educ Behav
2004;31:143–64.

26 Lubans D, Morgan P. Evaluation of an extra-curricular school sport programme
promoting lifestyle and lifetime activity for adolescents. J Sports Sci
2008;26:519–29.

27 Baranowski T, Anderson C, Carmack C. Mediating variable framework in physical
activity interventions. How are we doing? How might we do better? Am J Prev Med
1998;15:266–97.

28 WHO WHO. Planning meeting in health promoting schools project: background,
development and strategy outline of the health promoting schools project.
Copenhagen: WHO, 1991.

29 Lonsdale C, Rosenkranz RR, Peralta LR, et al. A systematic review and meta-analysis
of interventions designed to increase moderate-to-vigorous physical activity in
school physical education lessons. Prev Med 2013;56:152–61.

30 Lubans DR, Morgan PJ, Callister R, et al. Exploring the mechanisms of physical
activity and dietary behavior change in the program x intervention for adolescents.
J Adolesc Health 2010;47:83–91.

31 Trost SG. State of the art reviews: measurement of physical activity in children and
adolescents. Am J Lifestyle Med 2007;1:299–314.

32 Dollman J, Okely AD, Hardy L, et al. A hitchhiker’s guide to assessing young
people’s physical activity: deciding what method to use. J Sci Med Sport
2009;12:518–25.

33 McClain JJ, Tudor-Locke C. Objective monitoring of physical activity in children:
considerations for instrument selection. J Sci Med Sport 2009;12:526–33.

34 Troiano RP, Berrigan D, Dodd KW, et al. Physical activity in the United States
measured by accelerometer. Med Sci Sports Exerc 2008;40:181–8.

35 Yildirim M, Verloigne M, de Bourdeaudhuij I, et al. Study protocol of physical
activity and sedentary behaviour measurement among schoolchildren by
accelerometry—cross-sectional survey as part of the ENERGY-project. BMC Public
Health 2011;11:182.

36 Evenson KR, Catellier DJ, Gill K, et al. Calibration of two objective measures of
physical activity for children. J Sports Sci 2008;26:1557–65.

37 Marfell-Jones M, Olds T, Stew A, et al. International standards for anthropometric
assessment. Australia: The International Society for the Advancement of
Kinanthropometry, 2006.

38 Cole TJ, Bellizzi MC, Flegal KM, et al. Establishing a standard definition for child
overweight and obesity worldwide: international survey. BMJ 2000;320:1240–3.

39 Drenowatz C, Eisenmann JC, Pfeiffer KA, et al. Influence of socio-economic status
on habitual physical activity and sedentary behavior in 8- to 11-year old children.
BMC Public Health 2010;10:214.

40 Gortmaker SL, Lee RM, Mozaffarian RS, et al. Effect of an after-school intervention
on increases in children’s physical activity. Med Sci Sports Exerc 2012;44:450–7.

41 Audrey S, Bell S, Hughes R, et al. Adolescent perspectives on wearing
accelerometers to measure physical activity in population-based trials. Eur J Public
Health 2013;23:475–80.

Sutherland R, et al. Br J Sports Med 2015;0:1–10. doi:10.1136/bjsports-2014-094523 9

Original article
 on M

ay 19, 2023 by guest. P
rotected by copyright.

http://bjsm
.bm

j.com
/

B
r J S

ports M
ed: first published as 10.1136/bjsports-2014-094523 on 10 S

eptem
ber 2015. D

ow
nloaded from

 

http://creativecommons.org/licenses/by-nc/4.0/
http://creativecommons.org/licenses/by-nc/4.0/
http://dx.doi.org/10.1016/S0140-6736(12)61031-9
http://dx.doi.org/10.1016/S0140-6736(12)60646-1
http://dx.doi.org/10.1249/MSS.0b013e3181917722
http://dx.doi.org/10.1016/j.amepre.2004.12.003
http://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/4221.0Main+Features12010
http://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/4221.0Main+Features12010
http://dx.doi.org/10.1136/bjsports-2011-090186
http://dx.doi.org/10.1093/her/cyt040
http://dx.doi.org/10.1136/bjsports-2013-093361
http://dx.doi.org/10.1136/bmj.39320.843947.BE
http://dx.doi.org/10.1016/j.amepre.2013.04.014
http://dx.doi.org/10.1186/1471-2458-14-649
http://dx.doi.org/10.1542/peds.2014-1012
http://dx.doi.org/10.1037/a0023390
http://dx.doi.org/10.1016/j.jadohealth.2008.06.020
http://dx.doi.org/10.1186/1471-2458-13-57
http://dx.doi.org/10.4278/0890-1171-10.4.270
http://dx.doi.org/10.4278/0890-1171-10.4.270
http://dx.doi.org/10.1177/1090198104263660
http://dx.doi.org/10.1080/02640410701624549
http://dx.doi.org/10.1016/S0749-3797(98)00080-4
http://dx.doi.org/10.1016/j.ypmed.2012.12.004
http://dx.doi.org/10.1016/j.jadohealth.2009.12.015
http://dx.doi.org/10.1177/1559827607301686
http://dx.doi.org/10.1016/j.jsams.2008.09.007
http://dx.doi.org/10.1016/j.jsams.2008.09.012
http://dx.doi.org/10.1249/mss.0b013e31815a51b3
http://dx.doi.org/10.1186/1471-2458-11-182
http://dx.doi.org/10.1186/1471-2458-11-182
http://dx.doi.org/10.1080/02640410802334196
http://dx.doi.org/10.1136/bmj.320.7244.1240
http://dx.doi.org/10.1186/1471-2458-10-214
http://dx.doi.org/10.1249/MSS.0b013e3182300128
http://dx.doi.org/10.1093/eurpub/cks081
http://dx.doi.org/10.1093/eurpub/cks081
http://bjsm.bmj.com/


42 Lubans DR, Morgan PJ, Dewar D, et al. The Nutrition and Enjoyable Activity for
Teen Girls (NEAT girls) randomized controlled trial for adolescent girls from
disadvantaged secondary schools: rationale, study protocol, and baseline results.
BMC Public Health 2010;10:652.

43 Murray DM, Stevens J, Hannan PJ, et al. School-level intraclass correlation for
physical activity in sixth grade girls. Med Sci Sports Exerc 2006;38:926–36.

44 Mallinckrodt CH, Kaiser CJ, Watkin JG, et al. The effect of correlation structure on
treatment contrasts estimated from incomplete clinical trial data with
likelihood-based repeated measures compared with last observation carried forward
ANOVA. Clin Trials 2004;1:477–89.

45 Yildirim M, van Stralen MM, Chinapaw MJ, et al. For whom and under what
circumstances do school-based energy balance behavior interventions work?
Systematic review on moderators. Int J Pediatr Obes 2011;6:e46–57.

46 Assmann SF, Pocock SJ, Enos LE, et al. Subgroup analysis and other (mis)uses of
baseline data in clinical trials. Lancet 2000;355:1064–9.

47 Holman RM, Carson V, Janssen I. Does the fractionalization of daily physical activity
(sporadic vs. bouts) impact cardiometabolic risk factors in children and youth?
PLoS ONE 2011;6:e25733.

48 Logan GM, Harris N, Duncan S, et al. A review of adolescent high-intensity interval
training. Sports Med 2014;44:1071–85.

49 Thomas AS, Greene LF, Ard JD, et al. Physical activity may facilitate diabetes
prevention in adolescents. Diabetes Care 2009;32:9–13.

50 Health. TDo. Australia’s Physical Activity and Sedentary Behaviour Guidelines.
Secondary Australia’s Physical Activity and Sedentary Behaviour Guidelines
[Webpage] 14th February 2014 2014. http://www.health.gov.au/internet/main/
publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines

51 Metcalf B, Henley W, Wilkin T. Effectiveness of intervention on physical activity of
children: systematic review and meta-analysis of controlled trials with objectively
measured outcomes (EarlyBird 54). BMJ 2012;345:e5888.

52 Haerens L, Deforche B, Maes L, et al. Evaluation of a 2-year physical activity and
healthy eating intervention in middle school children. Health Educ Res
2006;21:911–21.

53 Webber LS, Catellier DJ, Lytle LA, et al. Promoting physical activity in middle
school girls: trial of activity for adolescent girls. Am J Prev Med
2008;34:173–84.

54 Grydeland M, Bergh IH, Bjelland M, et al. Intervention effects on physical activity:
the HEIA study—a cluster randomized controlled trial. Int J Behav Nutr Phys Activ
2013;10:17.

55 de Villiers A, Steyn NP, Draper CE, et al. “HealthKick”: formative assessment of the
health environment in low-resource primary schools in the Western Cape Province of
South Africa. BMC Public Health 2012;12:794.

56 Graham DJ, Lucas-Thompson RG, O’Donnell MB. Jump in! An investigation of school
physical activity climate, and a pilot study assessing the acceptability and feasibility of
a novel tool to increase activity during learning. Front Public Health 2014;2:58.

57 Fagen MC, Asada Y, Welch S, et al. Policy, systems, and environmentally oriented
school-based obesity prevention: opportunities and challenges. J Prev Interv
Community 2014;42:95–111.

58 Camacho-Minano MJ, LaVoi NM, Barr-Anderson DJ. Interventions to promote
physical activity among young and adolescent girls: a systematic review. Health
Educ Res 2011;26:1025–49.

59 Parrish AM, Okely AD, Stanley RM, et al. The effect of school recess interventions
on physical activity: a systematic review. Sports Med 2013;43:287–99.

60 Troiano RP, McClain JJ, Brychta RJ, et al. Evolution of accelerometer methods for
physical activity research. Br J Sports Med 2014;48:1019–23.

61 Pedisic Z, Bauman A. Accelerometer-based measures in physical activity surveillance:
current practices and issues. Br J Sports Med 2015;49:219–23.

62 Lubans DR, Morgan PJ, Okely AD, et al. Preventing obesity among adolescent girls:
one-year outcomes of the nutrition and enjoyable activity for teen girls (NEAT Girls)
cluster randomized controlled trial. Arch Pediat Adolesc Med 2012;166:821–7.

63 Rich C, Cortina-Borja M, Dezateux C, et al. Predictors of non-response in a
UK-wide cohort study of children’s accelerometer-determined physical activity using
postal methods. BMJ open 2013;3:e002290.

64 Metcalf BS, Hosking J, Jeffery AN, et al. Exploring the adolescent fall in physical
activity: a 10-yr Cohort Study (EarlyBird 41). Med Sci Sports Exerc 2015.

10 Sutherland R, et al. Br J Sports Med 2015;0:1–10. doi:10.1136/bjsports-2014-094523

Original article
 on M

ay 19, 2023 by guest. P
rotected by copyright.

http://bjsm
.bm

j.com
/

B
r J S

ports M
ed: first published as 10.1136/bjsports-2014-094523 on 10 S

eptem
ber 2015. D

ow
nloaded from

 

http://dx.doi.org/10.1186/1471-2458-10-652
http://dx.doi.org/10.1249/01.mss.0000218188.57274.91
http://dx.doi.org/10.1191/1740774504cn049oa
http://dx.doi.org/10.3109/17477166.2011.566440
http://dx.doi.org/10.1016/S0140-6736(00)02039-0
http://dx.doi.org/10.1371/journal.pone.0025733
http://dx.doi.org/10.1007/s40279-014-0187-5
http://dx.doi.org/10.2337/dc08-0780
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://www.health.gov.au/internet/main/publishing.nsf/content/health-pubhlth-strateg-phys-act-guidelines
http://dx.doi.org/10.1136/bmj.e5888
http://dx.doi.org/10.1093/her/cyl115
http://dx.doi.org/10.1016/j.amepre.2007.11.018
http://dx.doi.org/10.1186/1479-5868-10-17
http://dx.doi.org/10.1186/1471-2458-12-794
http://dx.doi.org/10.1080/10852352.2014.881175
http://dx.doi.org/10.1080/10852352.2014.881175
http://dx.doi.org/10.1093/her/cyr040
http://dx.doi.org/10.1093/her/cyr040
http://dx.doi.org/10.1007/s40279-013-0024-2
http://dx.doi.org/10.1136/bjsports-2014-093546
http://dx.doi.org/10.1136/bjsports-2013-093407
http://dx.doi.org/10.1001/archpediatrics.2012.41
http://dx.doi.org/10.1136/bmjopen-2012-002290
http://bjsm.bmj.com/

	‘Physical Activity 4 Everyone’ school-based intervention to prevent decline in adolescent physical activity levels: 12 month (mid-intervention) report on a cluster randomised trial
	Abstract
	Background
	Methods
	Study design and setting
	Participants and recruitment
	Secondary schools
	Students
	Teachers

	Randomisation and allocation
	Intervention and comparison
	Comparison

	Data collection procedures
	Measures
	Outcome measures: physical activity levels
	Anthropometric data
	Student characteristics
	Process measures

	Sample size calculations
	Statistical analysis
	Physical activity change
	Subgroups analyses
	Process measures


	Results
	Sample
	Individual level physical activity changes
	Changes in physical activity from baseline to follow-up across subgroups (sex, baseline weight status and baseline activity level)
	Process measures

	Discussion
	Small, but clinically significant effect at 1 year
	Innovations in this study
	Limitations
	Strengths

	References


